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Abstract 


This study deals with a special methodology to meet the special needs of Turkish 
gifted and talented smdents (GTS) in terms of improving their English oral 
proficiency. Most GTS are known to have been born also “gifted in languages”. Their 
language awareness shows by their “communicative skills, creative flair and arguing 
and reasoning”. Their skill in using their native language reflect in their talents in 
foreign languages by their “strong desire to put language pieces together by 
themselves, by their creativity and imagination, picking up new words and strucmres 
very quickly, constantly asking questions and showing an intense interest in the 
cultural features of the new language they are learning.” So benefitting from these 
talents they could easily be oriented to fine-tune their pronunciation and intonation 
in acceptable norms of phonetics. Turkish GTS having greater ease in learning new 
skills than their peers and are not usually satisfied with the usual methods and 
curriculum which do not fit to their vision of perfection at their own pace. The 
official foreign language training they are offered lacks the method by which they 
can learn to speak clearly and effectively, which is a skill they need to acquire in order 
to communicate orally with the rest of the world. Therefore they must be trained in 
new approaches to bring their proficiency on that line up to higher standards. In 
order to compensate this vital gap, such GTS need to learn first a special technique 
called “IPA transcription reading” and practice on relevant materials. In this 
innovative approach, smdents first acquire an awareness of the individual sounds and 
speech rhythm of the target language, i.e. English and practice on them by reading 
aloud texts written in IPA codes accompanied by their sound recordings and have 
their performance monitored by their speech instructions until perfection is reached. 
As for the drilling material to be chosen humor has been found great advantage, as it 
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makes learning easier. The best known Turkish philosopher Nasreddin Hodja’s 
satirical tales, traditionally a great source of inspiration for Turks, has been considered 
as a great source for such activities. By working hard on the transcriptions Hodja 
tales, students find not only to express themselves in English more clearly, 
understandably and fluently, their audience but also their conversation became wiser 
and more humourous. Because a sense of humor in conversation makes both 
speakers and listeners feel better as it smoothes out their interactions as a social 
lubricant. Those GTS grasping the correct norms of English pronunciation after 
much drilling on transcription are expected to speak English more efficiently and 
confidently than earlier and than their peers not undergone such training. The desired 
outcome will of course be achieved through constant practice and monitoring their 
performances 
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Introduction 

Gifted and talented children often have advanced language skills early in their life, 
and they also identify exceptional reasoning and problem-solving abilities (Galbraith, 
2000). When a gifted boy goes shopping with his mum, people would turn and stare 
(Freeman, 2015). Even a toddler sometimes would have "extremely grown-up" 
discussions that are out of character for most young children (ibid). If a child is 
obviously using language in a way that people would associate with a much older 
child, then he is judged as a gifted child. Such children are very curious and interested 
and learn to read spontaneously. The rapid pace at which they learn is something 
which makes them stand out from their peers even before kindergarten (ibid). 

GTS show have extraordinary capacity in intellectual, creative, artistic or 
leadership areas or in specific academic fields (Mastropieri, 2010). According to 
Johnsen (2004) their giftedness derives from these attributes. Piaget (1964) claims 
that a child’s ability to use informative language depends on his intellectual 
development. 4th grade students can handle concrete operations (7-11/12 years), 
and they can show their intelligence through logical and systematic manipulation of 
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symbols. As they perform operational thinking, private language or speech for 
oneself diminishes (Foley and Thompson, 2003). Studies of Scott and Ytreberg 
(1990) have shown that 8 or 10 years-old children have a language with all the basic 
elements in place (Saffran, 2001). As they are skillful users of their mother tongue, 
they are also aware of the main rules of syntax in their own language. Scott and 
Ytreberg (1990) has found out that by the age of ten, children can understand 
abstracts, symbols and can generalize and systematize items (Martinez, 2014). This 
gives one the idea that most children who are eight to ten year old will have some 
sort of language awareness which they bring with them into the foreign language 
classroom (Scott, 1990). 

HaUiweU (1992) suggests on the same line that young children do not come either 
to the language classroom empty-handed. An already well-established set of instincts 
along with skills and characteristics helping them to learn another language 
accompany them. As a matter of fact, little children are already very good at 
interpreting meaning without understanding exactly the words themselves. They 
already have a great skill in using some limited language materials creatively and they 
frequently learn indirectly rather than directly ( Rosa, 2008). They take great pleasure 
in finding and creating fun in what they do, they have a ready imagination and above 
all they take great delight in talking. 

The general characteristics of gifted learners are their inherent advanced verbal 
and higher order thinking skills. Their high aptitude for learning gives indicates that 
they have a high learning potential for a rapid competence development in foreign 
languages. Hayes et al. (1998), claims that “there is a strong tie between an ability to 
express oneself in a language and an ability to learn.” Van Tassel-Baska (2000) 
strongly urges the teaching of foreign languages to the GT curriculum in order to 
maximize the linguistic understanding that is in conformity with their abilities. 

Yunus (2013) claims that students with high- ability use their gifts to speak are 
also able to analyze the structure of the target language and compare it to other 
languages. In another study on the bilingual language development of a gifted child, 
Hoh (2005) found out that "the gifted child, driven by a strong desire to 
communicate mental meanings to others, often seems to operate outside of the 
linguistic and cognitive constraints restricting the general population" (ibid). 

What seems to be important here is that especially the teachers of gifted students 
must be aware of their students’ needs, their learning patterns and ability levels in 
different areas of foreign language learning. They must focus especially on the oral 
communication part, because speech training is the ultimate goal of language 
learning (Okan-Ijpinar, 2009). The institutions and the teachers dealing with the 
training of gifted students must provide this skill to those requiring it. Only through 
an extensive study of sound and rthythm patterns of the target language can one 
attain perfection on the oral expression of the target language. And the amount of 
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practice this skill requires is the choice and the limit of every gifted student who is 
prepared to afford it (ibid). 

The Nature of “Linguistically” Gifted and Talented Students 

Generally the language-wise GTS are distinguished by these traits (adapted from Lin, 
2016): 

^ Their communicative skills, creative flair, i.e. they love to write or talk on 
imaginative and coherent ways and elaborate and organize their contents in 
a way exceptionally for their peers and they do this with great perseverance, 
and 

^ Their power of arguing and reasoning by grasping the essence of any 
content and reorganize it in ways that are that are logical and offer new 
syntheses or insights. 

^ They justify opinions convincingly, they use questions and other forms of 
enquiry to elicit informaiton and take up or challenge others’ points of view. 

^ Through their awarenes of language they understand the nature of language 
and show a special awareness of features such as rhyme, intonation or 
accent in spoken language, and the grammatical organization of written 
texts. 

^ They show an interest and enthusiasm for language study, including an 
awareness of the relationship between the sounds and words of different 
languages that are not apparent to most of their peers. 

The “Foreign Language-Wise” GTS 

Some special students we call foreign “language -wise-gifted” students are those who 
are more inclined than their peers in learning foreign languges. They also identify 
their talents by such characteristics (adapted from RenzuUi, 2007 and Belin, 2008): 

^ They are curious about how the new language they want to learn works and 
investigate its special characteristics 

^ They show a strong desire to recognise grammatical patterns and functions 
of new words; they put language pieces together by themselves; they apply 
principles from what they have learned to new situations and use them in a 
different context, often with humor. 

^ They show their creativity and imagination when using language, i.e. they 
often go beyond the boundaries of their knowledge and wish to initiate 
exchanges and create a new language. 

^ They have an outstanding power of retention. They pick up new words and 
structures very quickly. They are able to use technical vocabulary to discuss 
language items. They have excellent aural and oral skills and are able to cope 
with rapid streams of sounds. They identify and memorise new sounds and 
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‘chunks’ of language. They are able to listen and to reproduce foreign 
sounds accurately. 

^ They can apply principles from a known language to the learning of new 
ones. They make connections and classify words and structures to help 
them learn more efficiendy; they evaluate new language critically, they 
recognize the grammatical structure of the new language. 

^ They constantly ask ‘what, how, why, how come’ questions. 

^ They show an intense interest in and empathy for the cultural features of 
the new language they are learning; they like to use idioms in the target 
language and explore the history and the traditions of the language and share 
knowledge they gather with their peers. 

^ They have effective communication strategies of their own. They use 
linguistic-non-linguistic clues to infer meaning. They are flexible in thinking, 
show flair, intuition and creativity. They try to extrapolate general rules from 
examples, and can make connections. 

Training of GTS in the World and in Turkey in view of Foreign Languages 
T eaching 

At the turn of the twentieth century, advancements in education and psychology 
brought empirical and scientific credibility to the field of gifted education. The early 
studies of giftedness in the 1920s and 30s evolved from research on mental 
inheritance, subnormal children, construction of instruments to measure both the 
sub and supernormal, and the realization that graded schools could not adequately 
meet the needs of all children (Obied, 2014). Pioneers, such as Lewis Terman and 
Leta Hollingworth, spearheaded the movement and conducted some of the first 
widely published research studies on gifted children (ibid). The field of gifted 
education continued to evolve mainly in response to the changing needs of every 
country involved, especially after the Soviet Union's launch of Sputnik in the late 
1950s (ibid). Toward the close of the twentieth century, the ]cwoh Javits Gifted and 
Talented Students Education Act funded such entities as the National Research Center 
on the Gifted and Talented and provided grant monies for gifted education research 
(NAGC, 2016) In turn, a call was made for additional research and programming in 
the field of gifted education. The issuance of national standards by the National 
Association for Gifted Children also helped solidify the field's intent and provide 
school districts across the country with a set of programming criteria. Published in 
2004, A Nation Deceived reported on the advantages of acceleration for gifted 
children, which illustrated America's inability to properly meet the needs of its most 
able students despite the overwhelming research supporting acceleration (Colangelo, 
2004). The twenty- first century represents a new era where the possibilities are 
limitless and, hopefully, the future for gifted and talented children will be a national 
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priority (NAGD, 2016). As special focus is placed on the technological aspect of 
GTS training especially since the emergence of computer-assisted language learning 
CALL presented great opportunities for the 21st century (Giindiiz, 2005). The 
educational technology provided for GTS’ second/ foreign language education will 
be effected dramatically through the introduction of CALL as the new technologies 
rapidly advance language teaching capabilities and challenge practitioners to provide 
optimum learning environments for the future (Buder-Pascoe, 2011). 

As for the GTS in Turkey, the State Anatolian High Schools have been the most 
prominent examples during the last 50 years apart from some private institutions 
(Demirel, 1983). They were founded in 1970s and selected their students via a 
general exam mostly based on their academic achievement. In those schools, 
students attended first a prep class at the beginning in which they took an extensive 
course in a foreign language (mostly English), and then continued on with their 
education in that language. The practice continued until 2005 then except for the 1 0, 
and then the foreign language hours were dropped. The focus in mainly on the 
teaching of mathematics and science performance and the performance of the 
graduates is above the national average; therefore the gifted and talented students’ 
needs could partially be met by these schools, if not in English but particularly for 
math and science courses (Eyre, 2003). Apart from that school there are 60 Science 
and Art Centers (Bilim ve Sanat Merkezleri) around the country to serve the current 
682 thousand GTS (Biamag, 2016). In such centers English instructed is given on a 
voluntary basis and by the level and the pace of the GT students enrolled in the 
course as a separate group. Within a special “Support Program” outlined by the 
Ministry of Education curriculum the instruction is given mostly on “drama 
activities” and activities on the GTS’ oral self-expression is focused (V an BILSEM, 
2016). 

Apart from the Education Ministry’s Science and Art Centers providing 
supportive education to GTS in Turkey, there are also such formations as research 
and implementation centers within every university campus. One of them is the 
“Center for Special Education Research” at Biilent Ecevit University where GTS are 
given special education and training. The director of the center Assoc.Prof Hasan 
Sait Tortop has founded a new program tided “Program for the Gifted Students’ 
Bridge with University (EPGBU)” for academically gifted students (Tortop, 2013). 
As highly able students learn better and faster than their peers, they could benefit 
more from such a special instruction allowing them to speak more clearly and 
intelligibly. 

What is the Best Way to Learn the Correct Speech Norms? 

The most preferred of the four skills of learning English (i.e. reading, listening, 
writing and speaking) is naturally the fourth one as it allow the learner oral 
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communication with confidence and competence (Segura Alonso, 2012). Because 
students communicating effectively feel satisfied as they are able to express their 
ideas and opinions, share experiences, and build relationships with others. But when 
they struggle to express themselves, they feel unvalued and insecure (Eyre, 2003). As 
human beings, we all want to participate in group discussions and have an impact 
on the society around us. By speaking better English, people all over the world can 
hear our voice (Gates, 2015). But one must do it according to certain acceptable 
norms otherwise miscommunications, misunderstandings occur in everyday 
interaction. People, despite their desires to communicate successfully, 
misunderstand each other due to mispronunciations or wrong stress placement in 
words (Anwar, 2010). 

In order to learn to speak English correctly one must first get to know the specific 
sounds (vowels and consonants) and their combinations, then the rhthym and stress 
pattern used in that language. We must be especially careful with the weak and strong 
forms of syllable pronunciations i.e. on which syllable the stress is placed and the 
correlation of stressed syllables with one another. Another very important factor is 
where to link words and where to pause (IPA) is an organization to establish norms 
for almost all languages in the world for acceptable pronunciation and stress pattern, 
so speaking English by their standards is a great help to learn good pronunciation. 
The IPA symbols showing such phonetic features (IPA) represent both individual 
sound-units and where the stress, linking and breaks should be used in utterances. 
Apart from studying the IPA transcriptions, the learner needs an advisor to check 
his progres especialUy a native if possibble. The speaker’s speed is an important 
factor when speaking. If we speak fast, our listener will find it hard to understand 
us. To improve one’s spoken English the best thing to do is to talk with a native 
speaker. However that is not always possible and our environment may not provide 
sufficient opportunities for oral practice. Internet is a great help to listen to spoken 
English and we can even find speaking partners through Skype, Facebook etc. Of 
course learning correctly at the first stage is a sure way of avoiding mistakes or 
repeating them. 

IPA Phonetic Notation Featuring Segmental and Suprasegmental Features 

The International Phonetic Alphabet (IPA) is an alphabetic system of phonetic notation 
based primarily on the luitin alphabet (ibid). It was devised by the International 'Phonetic 
Association as a standardized representation of the sounds of oral language. The IPA is 
designed to represent only those qualities of speech that are part of oral language: 
phones, phonemes, intonation, and the separation of words and syllables (ibid). It has 
developed consistently ever since it was first started in 1886 in Paris by a group of 
French and British language teachers, led by the French linguist Paul Passj (Kohler, 
1981). The idea of making the IPA was first suggested by Otto Jespersen in a letter to 
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Paid Passy (Jule, 1989). It was developed hj A.J. Eiiis, Hemy Sweet, Daniel Jones, and 
Passy. Since its creation, the IPA has undergone a number of revisions. After major 
revisions and expansions in 1 900 and 1 932, the IPA remained unchanged until the 
IPA Kiel Convention in 1989. Apart from the addition and removal of symbols, 
changes to the IPA have consisted largely in renaming symbols and categories and 
in modifying typefaces. Extensions to the IPA for speech pathology were created in 
1990 and officially adopted by the International Clinical Phonetics and Einguistics 
Association in 1994 (ICPLA, 2015). The English text of Tales of Nasreddin Hodja in 
this article was adapted from Charles Downing (1964) and the notation is based on 
the last IPA listing of Prof John Wells’ (Wells, 2008) principles on individual word 
transcription from his Eongman Pronunciation Dictionary. The broad transcription with 
the addition of meticulous additions of triphthongs and especially of suprasegmental 
elements such as primary-secondary-tertiary stress distinctions, linking and juncture 
are based on the author experimentations and findings shared by many of his 
colleagues (Hartono, 2015). 

Segmental Features 

Wovels 

Short Wovels: [a] but, cut, above, brush, bun, bud, nut, hut, gut, 
enough, couple [ae] cat, hat, math, tap, mass, ham, bad, travel, 
marriage, national [e] bet, letter, mess, hen, set, Ted, deck, clever, 
negative, setting [a] the, about, above; • [a^] BrE after, caiendar, 
cupboard, further [i] hymn, buiit, tip, ianguage; • [i] history, famiiy, 
busy, tiranny [d] BrE John, ioss. Tommy; • [a] Am E body, bottie, hot, 
Johnny [a] AmE bird, heard, earn, wo rid, person, worm, Turk, 
terminai [u] puii, buiiet, butcher, wouid, couid, book, goodness, 
footbaii 

Long Wovels: [a:] ask, aim, palm, almond, calm, half, pass, father, 
laughter [i:] beat, seat, leave, sheet, receive, brief, negro, secret, 
geniai [d:] aii, waik, taik, sail, iawyer, caught, daughter, bought [u:] 
two, too, do, food, fooi, group, souvenir 

Diphthongs: [aa^] BrE start, heart, depart, charm, clerk; • [a:a^] far, 
star, bar [ai] ice, advice, bright, might; • [an] fiy, try, cry, die, aikaii, 
defy [au] house, amount, doubt, vouch; • [a:u] now, how, brow, aiiow 
[ea^] BrE Perry, sherry, Terry, bairn; • [e:a^] bear, where, their [ei] 
amazing, raise, eight, nature; • [e:i] ray, dispiay, away, okay [au] BrE 
nobie, microbe, tone, code; • [a^:u] go, toe, heiio, so, no [la] 
the^uncie, baby^ underwear, very^ugiy [lae] reaction, reaiity, 
Seattie, Christianity; • [iiae] three^appies [le] fiesta, siesta, 
poiyester; the^essence; • [i:e] see^eiephants [la] Korean, Judian, 
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panacea, field, realty, petroleum, European [la^] BrE weird, superior; 

• [iia^] fear, hear, here, mere, career [in] BrE, [la] AmE neon, 
theology, ideology, beyond, sociology [lu] cute, fumes, distribute; • 
[lu:] renew, few, queue, the U.S. [oa^] BrE warm, torn, court, sport, 
orchard; • [ata^] war, for, more [di] toil, foil, spoil, Freud, turquoise; 

• [d:i] boy, toy, Joy, enjoy [ou] AmE boat, coat, noble; • [o:u] ago, no, 
hello, toe, low, show [sa^] BrE earn, turn, hurt, heard, bird, girl, word, 
person, colonel [ua] one, once, wonder; • [ua] gouache; • [u:a] 
two^ uncles [ue] silhouette, whoever, when, twelve; • [u:e]; 
two^elephants [ua] actual, pursuant, virtually; • [u:a] fluent, truant. 
Jewel [ui] fluid, Lewis; • [ui:] evaquee; • [u:i] ruin, arguing, suicide 
[u:a^] BrE poor, pour, truer, sewer, doer, sure, insure, brewery [un] 
BrE, [ua] AmE watch, water, wander, virtuosity, one, once 
Triphthongs: [aia] Diana, triumphant, Niagara; • [a:ia] isaiah, 
Messaiah [aiae] triad, triangle, iambic, miasma, Guyana, Viagra; 
i^acted [aie] triennial, cyan, Lafayette; • [a:ie]; i^ate^it, 
fiy^Edinbourg [ana] trial, piety, diet, quiet, riot, denial, Brian, Hon, 
science, diary [aia^] BrE iron, Byron; • [a:ia^] Har, fire, fiery, wire, 
higher, buyer [am] flying, buying, dying, crying, satisfying, denying, 
Hawaii [am] BrE [aia] AmE biology, bionic, iowa, myopia; [a:m] Ohio, 
i^ often go, fiy^on, try-on, dry^off; [aiu] tri unity, triune [aua] BrE 
vowel; • [a:ua^] tower, our, power, shower, hour 

[aui] Taoism; • [a:ui] bowing, allowing, vowing, endowing [eia] 
Reiaipoiitik, Real Madrid, seance; • [e:ia] to piay^ unwisely [eia] 
ishmaii, Graham; • [ena^] BrE player, layer, mayor, surveyor [eii] 
iaicism. Mosaic, archaic; [em] saying, slaying, braying [em] BrE , [eia] 
AmE chaos, chaotic; • [e:m], [e:ia], payoff [a :ua^] BrE sewer, ower, 
lower, slower, mower, goer, thrower [laa^] vineyard, matriarch, 
patriarch; • [ia:a^] caviar, ye ^ are [lai] Shiite; • [i:a:i] 

the^eyewitness; » [iiaii] three^eyes [ia:u] miaow, meow, 
miaowing, meaowing; fifty^ hours [lei] create, pronunciation, fifty- 
eight; • [i:ei] see^angeis [lai] monotheism, nucleic, foliage, vehicle, 
mediaeval, reissue [loa^] fjord; • [i:oa^] meteor, the^yours, let us 
see^yours [lau] BrE [lou] AmE deodorant; • [io:u] poHo; we^owe 
you 

[isa^J the ^ earth; • [lue] duet, minuet; * [hsa^J i see^her [lua] fuel, 
continuous, valuable, manual; • [i:ua] i knew^a man [lua^J BrE 
urinate, European; • [iu:a^] fewer, cure, newer, secure [lui] Jesuit, 
intuition, pituitary, genuine, tuition, sewage [oia] paranoea, hypnoia, 
dyspnoea, eupnoea, zoea [oiae] paranoiac; • [oiae] boy^attitude; • 
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[Die] Dostoevsky [dib] loyal, royal, royalty, boyant, clalr-voyant; 
[Diia^] BrE employer, lawyer • [ouae] AmE, [auae] BrE Boas [dii] voyage, 
voyager; • [dii] alloying; • [di!:] employee [oua] AmE, [aua] BrE koala; 
• [ouia], [duia] BrE metazoa [o:ue] AmE, [due] BrE coed, poetic, 
whatsoever, whomsoever [oiud] boa, Noah’s ark, go^a mile, 
go^around, sew^around [oiua^J BrE lower, slower, sewer, sower, 
mower, grower, thrower [o:ui] AmE, [dui] BrE poet, poem, coexist, 
sewing [oiud] cooperative; • [uaii] why, why’U [uiia] alleluia; • [ueia^] 
where, where ever; • [uiei] habitue [udi] ruin, arguing, fluid, beduin, 
suicide, evaquee, Louis, Louie [udu] manoeuvre [uhd^J queer, 
queedy, we’re [uidi] buoy, buoys, buoyed, buoying, buoyant, 
buoyance [uDid^] war, warring, wardrobe, warlord, warming, towards 
[uou] virtuoso, quota, quoted, quotable, unquote, quorum 
Four-Vowel Ousters: [laiou] Iowa; • [laioiu] l^owe [laiud^] 
flfty^hours, slxty^hour week, the^ours [laiui] miaowing, 
meaowing [iu3d^] you^earn; • [lusid^] you^were, voyeur, voyeurism 
[oiuDd^J coordination; go^or die [oiusd^] coerce, coercive; so^urge 
him] go ^ earn, know^earth [uiaid^J require, enquire, acquire, wire, 
choir, wireless, wiring 

Consonants: [b] IN. battery, beach, bring, blow, bought, break, 
broken; MD. terrible, algebra, maybe, symbol; FN. bribe, curb, cab, 
lab, grab [d^J IN. Jobless, gin, gym. Jam, Joke, Just; MD. adjective, 
adjust, dungeon, tragedy, grandeur; FN. bridge, abridge, oblige, 
village [tf] IN. church, challenger, chance, chalk, choosing, chairman; 
MD. bachelor, kitchen, achevement; FN. march. Itch, catch, match [d] 
IN. door, drive, dream, dry, draw, dreadful; MD. study, pedal, 
children, garden, sudden, harden; FN. field. Cod, good, cold, sand 
[d] IN. the, that, these, those; MD. mother, breathing, weather, 
worthy, loathing; FN. smoothe, loathe, breathe, teethe, clothe [f] IN. 
flee, fly, father, fun, food, frequently, frozen, French, photo; MD. 
offer, rifle, nephew, surface; FN. surf, rough, tough, laughter [g] IN. 
give, gave, given, girl, gate, game, get, guHt, guitar MD. begin, 
began, forget • [^ IN. grown, ground, great, finger; MD. exit, exist, 
existence; trigger; FN. dog, doggie, dug, frog, dig, drag [h] IN. here, 
hurry, hesitation; MD. Inhale, forehead, behaviour; • [Ij] IN. hat, hut, 
holiday, whole; MD. ; behind, alcohol; FN. Allah /j7 IN. genre, 
gendarme, azure; MD. measure, pleasure, usually, vision, visionary, 
treasure; FN. garage, barrage, corsage, prestige [k] IN. came, key, 
kiss, camera, chemisry MD. orchid; • [k] IN. cook, dock, dear; MD. 
focus, focal, anxious, anchorage, secret, microbe, soccer, account; 
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FN. ask, talk, headache, mosque, rock, Munich [!] IN. lead, led, leave, 
left, light, little; MD. blown • [!] MD. silly, folly, Billy, spelt, Molly, 
Jolly; FN. milk, label, tell, bold, dull, till, call [m] IN. made, mid, mode, 
matter; immoral, immediate, comic, MD. smoking, smiling, smashed, 
hamper, warmth, glimpse, caramel, tremor, camera; FN. home, 
same, come, bloom, shame, stream [n] IN. name, nature, net, not; 
MD. international, unreal, winter, snowball, unknown; FN. again, 
gone, inn, fountain, learn, brain, men [g] MD. singing, English, 
single, longer, younger, Washington, anxious, thank, ink, sink, 
banker; FN. nothing, strong, sung, bang [p] IN. pair, pear, peach, 
prisoner, pain, piece, payment; MD. repair, airplane, appear; FN. sap, 
sip, cup, stop, help, sleep, type [r] IN. rock, rib, row, wrung; MD. 
foreign, orange; • [a^] FN. errand, err, stirring, repair, where, forever, 
singer, traveller, governor [s] IN. ceiling, sad, safe, seven, sister; stay, 
slip, cigarette; Ceasar, MD. concert, closeness; FN. moss, less, hiss, 
miss, race, peace [f] IN. shop, shell, sheep, ship, Chicago, chef, 
chauffeur, champagne; MD. ocean, facial, brochure, precious, 
sociable, social, appreciate, superficial; FN. brush, push, crash, fish, 
Blanche [t] IN. time, tough, try, Thames, train; MD. written, bode, 
rotten, Britain, certain, vital, mortal; FN. straight, right, start, burst, 
brushed [6] IN. theatre, thread, thumb, think, through, thin, throw; 
MD. author, wealthy, method, worthless; FN. south, warmth, month, 
death [v] IN. value, voice, very, victory, vital, vote, van; MD. several, 
service, clever, Stephen; FN. eve, disprove, iove, curve, grave, five [w] 
IN. well, water, wag, wig, wit, wet, want, wait, world; MD. awake, 
swimming, sweet, question, quiet, quake, quarrel, language [j] IN. 
yellow, young, unionist; MD. new, nephew, beautiful, opinion, cute, 
familiar, beyond, cucumber, argue, tortilla, European [z] IN. zone, 
zapping, zoology, zebra, zip; MD. crazy, dizzy, disaster, nosy, 
resign; FN. rise, erase, buzz, rayss, advise. Mars, swims 
Suptasegmental Features 

Linking Varieties: 

Final Consonant^jinitiai Vowel Linking [cns^vw]: broadband 
butter; headland shoulders; a iot^of^us; the piane^is^arriving; 
great^anger; whenever^ either^ of the wives would^ask him; 

Final Vowel ^Initial Vowel Linking [vw^vw]: to^an^appie; 
the^appie; to^eat; Hodja^asked; Hodja^answered; you^earn; 
to^Akshehir; go^a mile; one^after the^other; his wife^again told 
him 
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Linking R /a* r^]: better-off; far-away; more— ice; mother— and 
son; where— ignorance— is; either— ate— it— or; ciever—uncie; for— a 
penny; iater—a man; where— are; owner— of— a shop; forty 
year—oid eiephant; 

intrusive R [\/wi(r)\/wi]: the idea(r)of; iaw(r)and order; vaniiia(r)ice 
cream; Casanova(r)in Heii; i saw(r)it; Brenda(r)and Eddie; China(r)and 
Japan 

Elision: [t+t] wan(t t)o go (wanna go), go(t t)o (gotta go); [g+t] goin(g 
t)o go (gonna go); [r] comfo(r)tabie; [h] teii (h)im, teii (h)er, give (h)im, 
give (h)er; [d] give—(th)em, teii—(th)em; [f] fi(f)th: 

[a, a*/ temp(e)rature, veg(e)tabie, comfo(r)tabie, inte(r)nationai 
Assimilation: ['dnmbi ,sili] (don ’t be silly!), ['fupni] (football), [kAba^d] 
(cupboard) 

Plosion: [d’i] middle, little, it’ll (lateral); [d’n] couldn’t, mightn’t, 
hadn ’t (nasal) 

Elongation: [:] [toiR], J'faida^] — J'aifta^] — [siim] — ['ki:,stoun] — 
[aisR] — [mi:t] — [tu:] — [disba'iitf] 

Stress Patterns: 

Primary Stress [']: J'faida^] — ['mAda^J — ['pis^a^]— [’sinama] — 
[ri'tsa^n] — [’nsva^] — J'aida^] — [a'geinst] — [’sAmit] — [ri'fjuiz] — 
[in ’tEiid^ant] — [’traevaia^] — [’scntrai] — ['me^a^mant] — f'muivmant] 

— [sak'sEsff] 

Secondary Stress [J: [’sEkrajEri] — [inta^'mefnai] — [‘frAnt jEgz] — 
[misbi'heiviia^] — [misrEpri'zEnt] — ['broit , bourn] — ['wAn,de:i] - 

- ['sEntrai , point] — [da 'kiEva^rast ,mxn] — ['Ed^akeitid ,p3a^san] 
Tertiary Stress [o]: [diimoubiiai'zeifn] — ]'ouid ,ba:9oroub] — 
[eeianz 'foa^t otrauza^z] — ['koa^pa^rai ,pAnifmant saopoa^ta^J — 
]'no:u obi ,SEd -^] — ['fiaua^ r-nn da ,kioudzoiain] — [omE^arip did 
'not ,si:m oiad^ikai \] [onEva^ 'trAbi ,trAbi -- — otiiprAbi 'trAbiz oju \] 

Junctures: 

Shorter Sustained Juncture ]-<■]: ['aeian ,sEd ->■ 'kAm ,hi:a^ \] [oai du 
'not ono:u ha^ ,neim —■ ad'mitid lja,ctsa \] [ownt 'soiuba^nas kan,si:iz 
drApkannas rayiaiz \] 

Longer Sustained Juncture: ]->■—]: [a 'fju: ,taimz ->■ ija'ct^a 'broit 
, bourn sam omi:t 

obAt 'nEva^ ognt—a ,tfa:ns — ta—'i:t—,it \] ]ha,cl^a 'bnroiud ->■ hiz 
oneiba^z 'knpa^ ,l<D:idran odEn ri'tsa^nd—it—in ta , him om—a 
'taimii ,maena^ \] 
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Terminal Juncture [\]: [aim 'ssa^tfirj mai ,rir]^oaut'said \] [a 
,waif ->■ oiz^d 'dyDii^dv Jaif \] [a 'sDft^,a:nswa^ 
't3a^ni6^a,we:i oroG \] [oweia^ ,de:a^ r^iz^a 'wii odeia^ 
r^iz^ ‘Dihwaz^ a , we:i \ ] 

Question Juncture [oweia^ r^iz da 'sentrai , paint av da owsa^id 
z] [oif 'dis^iz da ,kcet -^odcn 'we:a^ r^iz da ,mi:t z obAt^if 
'dis^iz da ,mi:t ->■ odan 'we:a r^iz da ^ioBt z] (Yurtbap, 2015). 

Using Popular Stories to Teach ELT Students Speaking Skills 

The main objective of EFL teaching must be to help students to communicate 
fluently in the target language although most teachers stiU believe that an EFL class 
should focus on mastering linguistic elements only. The recent trend in EFL 
teaching however indicates the necessity of integrating literature because of its rich 
potential to provide an authentic model of language use (Pardede, 2016). Among 
literary genres, short stories seem to be the most suitable choice for this due to their 
potential to help students enhance the four skiUs-listening, speaking, reading and 
writing-more effectively because of the motivational benefit embedded in the stories 
(ibid). 

Out of the four learning skills (i.e. listening, speaking, reading and writing) most 
preferred is speaking as it involves oral communication with confidence and 
competence. Because when we communicate effectively we are able to express our 
ideas and opinions, share experiences, and build relationships with others. But when 
we struggle to express ourselves, we feel unvalued and insecure. As human beings, 
we want to participate in group discussions and have an impact on the society around 
us. By speaking better English, people all over the world can hear our voice (Gates, 
2015). In order to learn to speak English like any new language we first need to get 
to know the specific sounds (vowels and consonants) and their combinations, then 
the rhythm and stress pattern of that language. We must especially be careful with 
the weak and strong forms of syllable pronunciations i.e. on which syllable the stress 
is placed and the correlation of stressed syllables with one another. Another very 
important factor is where to link words and where to pause. International Phonetic 
Association (IP A) is an organization to establish norms for almost all languages in 
the world for acceptable pronunciation and stress pattern, so speaking English by 
their standards is a great help to learn good pronunciation. The IPA symbols do not 
only represent individual sound-units, but also show where the stress, linking and 
breaks should be used by special signs. Tempo is an important factor in speaking; 
when we speak fast, our listener will find it hard to understand us, when we speak 
slowly then they get bored. To improve one’s spoken English; the best thing to do 
is to talk with a native speaker. However that is not always possible and our 
environment may not provide sufficient opportunities for oral practice. 
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The Internet is a great help to listen to spoken English and we can even find 
speaking partners through Skype, Facebook, etc. Of course, learning correcdy at the 
first stage is a sure way of avoiding mistakes or repeating them. Tales of Nasreddin 
Hodja can promote speaking in English. By studying vowels, consonants, their 
combinations and stress patterns through accompanying recorded materials on the 
Internet and practicing on them one can easily and quickly grasp the basics of 
English phonetics. Repetition is very important in remembering and using new 
vocabulary. Such stories often have an imaginative or fantastic element to them. This 
arouses interest in learners and makes them more motivated to talk about the story. 
Successful speaking activities connect the learners with authentic situations and 
expose them to real-time processing of language. Such activities provide 
opportunities for spontaneous and private speech. Therefore, speaking activities 
involve pair and group work so that learners can feel more relaxed. Moreover, there 
should be a minimum of teacher-correction so as not to undermine fluency. The 
solid principle of learning based on involvement is essential, and so is “the prcwtice 
that makes the skill perfect”. Now before everything else we must go through the 
fundamentals of phonetics which are the “segments” and “suprasegmentals” of the 
target language. 

Who is Nasreddin Hodja and How can His Tales Inspire Turkish Students 
to Speak Better English 

Nasreddin Hodja, the 13* century populist philosopher and wise man of Akjehir is 
famous throughout the world for his subde humour. His tales have traditionally been 
used for pedagogic purposes also including ELT (English Language Teaching) and 
specifically for drama and pronunciation practice (Yurtbaji, 2015). 

Such familiar stories as the tales of Nasreddin Hodja can promote speaking 
English and they often have an imaginative or fantastical element to them (Jianing, 
2106). This arouses interest in learners and makes them more motivated to talk about 
the story. Successful speaking activities connecting the learners with authentic 
situations, expose students to real-time processing of language (Chou, 2016). Such 
activities provide them with opportunities for spontaneous and private speech. 
Therefore, speaking activities involve pair and group work so that learners can feel 
more relaxed, possibly with a minimum of teacher-correction so as not to undermine 
their fluency (Jones, 2007). 

Consciencious English teachers can motivate their GTS by combining their 
humoristic intelligence with their aspirations to expose their linguistic abilities. They 
can do this by leading them to learn and polish up their pronunciation by IPA’s 
standard and acceptable norms (either in RP or GA). Teachers can ask their students 
to study specific English vowels, consonants, their combinations and stress patterns 
through on the listing along with their accompanying recorded materials on 
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YouTube and practice them loudly so that they should easily and quickly grasp the 
basics of English phonetics. By doing that they not only learn to speak intelligible 
English but also get inspired by Nasreddin Hodja’s age-old wisdom. This could then 
be very well the case of the pedagogic motto which goes like “What is learned in pleasure 
is learned in full measure. ” (Rhyme) . 

Methodology 

After each and every one of the English segmental and suprasegmental features have 
been thoroughly grasped in the listing given above the following 36 tales of Hodja 
can be used for practice. All of these tales (adapted from Charles Downing (1964) 
are very well known by Turkish GTS have been transcribed, orally recorded and 
uploaded in YouTube (Texts in Phonetic Transcription) by this author for drilling 
purposes. GTS are urged to practice them loud either by themselves alone or with 
their mates in pair; but their progress must definitely be monitored and evaluated by 
their instructors occasionally. Competitions provide great impetus to excel, and 
success is the result for consistency in practice. Involvement and repetition on the 
part of the learner are the key issues in this respect. The solid principle of learning 
based on “involvement” is essential in English speaking, as stated in Benjamin 
Franklin’s quote: “Tell me I forget, show me I may remember, but involve me then I’ll learn.” 
(Humes, 2001). And so in order to reach perfection in crystal clear pronunciation in 
English, GTS must go through the relevant drills in order to produce the segments 
and suprasegmentals above and practice them on these thirthy-six Nasreddin Hodja 
tales below very carefully if they don’t want to run into road accidents in their oral 
proficiency 

The IP A Transcriptions of Thirty-Six Nasreddin Hodja Tales (Downing, 1964 
/Yurtbaji, 2015) 

01 [ds ‘kset^Bn da , mitt ] — / [a 'fju: paimz IjBod^a ‘bran ,houm 
sam omiit obAt 'nsva^ ofot^a ,tfa:ns otu,_y'iit,_y,it \] 2 [hiz 
owaif^'aiida^ r^oeit^^it ha^yeif oaa^ 'geiv^it otu ha^ frsndz \] 

3 [an^^'btf paim ljaocf^a^,a:sl<t fa^ sam 'mi:t Ji 'ssd \] 4 da 
'kaet ,stoul^^it ai 'raen^,a:fta^ r^oit obM^ai 'kudnt ,kaetf^it 

\] 5 ['wAn ,de:i owsn hiz owaif^a'gsn pould ohim 6 odaet da 
'kaet ljad^,it:n da 'tu: ,ki'Jouz^av omiit obi ,hasd 'brait -^^7 
fjaodya '^raebd da ,kxt osen 'wend it \] 8 [it oweiid 'tu: 
,ki:louz^^if^ozcektli \] 9 [ofja^dya odsn 'tsa^nd ta hiz , waif ^ ,3en 'ssd 
\] 10 [oif 'diSy_^iz da ,kcet odsn 'weia^ Ik^/IZ da ,mi:t y 1 1 obAt^if 
'dis^iz da , mi It odsn 'we: a rK_/iz da ,kaety] 

02 [da ‘ktevrast ,maenK^ in da ow3a<td] 1 [oaet da 'taim^^av fja^dsa 

sam 'khva^ r^an^oEdya,keitid omen wa^ ossa^tfig fa^ 

r^an^in'tshdyant ,p3a^san 2 ,hu okud^'ainsa^ odeia^ 'Qrii 
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,kw£stf9nz \] 3 [odeii fjdd 'trxvdid oQrui da , wsa^d osen dan 'keim 

t9^,Akf£ohia^ \] 4 [,de:i^ 'a:skt ohui^iz da 

'moust^in,t£hcfs9nt ormen oin 'dis paunz] 5 [oaf okaia^s da 
'piipi^av da paun 'brait fja^d^a otu da '9ri: , men \] Gfoeen odeii 
bi'geen ta^,a:sk him \] 7 [odeia^ 'fsa^st ,kw£stfan waz \] 8 [oweia^ 
r^iz da 's£ntrai , paint av da^owaa^tdz] 9 [fja^d^az 'dnpki waz wi9 
ohim \] 10 [osou hi 'paintid ta hiz ,dnpki \] 1 1 [oweia^ da 'front 
j£^z^av mai odopki^oaia^ -^^12 odeia^ r^iz da 'stntrai ,pDint^av 
da owsa^id -^^13 'ainsa^d ohi^jn^a 'moust ,n£etfrai otoun \] 14 
['ha:u okeen oju ^pruiv odset 'aiskt da ,m£n,^in odisbaofr.f \] 15 
[oifja 'dount bapiiv omi 16Ja okaen 'm£pa^ r<^itja^,s£lf ^ ofja^d^a 
,s£d oria'fuiaripH 1 7 [om£parip did 'not ,si:m a 'gud^ ai,dia ta 

od£m \] 18 [so:u odei 'wint^on otu dea^ 'nikst ,kw£stfan \] 19 
['ha:u omini ,staa^z^a:a^ r^^pn da 'skaiiy ,WAn^av 

odim^'aiskt 20 [ta odaet fja^d^a ra'pland^aogin wi,9aut 
oh£zi'teifan \] 21 [az 'mini^oses da ,he:a^z onn mai 'dogkiz ,mein 
\J 22 [da 'Ori: min Pa: ft \] 23 [oif Ja 'daunt bapiiv^it 
os£d^a,g£n fjaod^a 'konfidantli oju kan 'kaunt ,d£m \] 24 [da 
'forana^z^oAnda^ptud odaet dei 'kudnt ogit^a kapikt rioplaii -<■ 
fram ohim \] 25 ['wAn^av odim^, aiskt him ofainali \] 26 [keen Ja 
'sen 'haiu omini ,hea^z^a:a^ r^^in da 'dogkiz ,meinz] 27 ['o:u 
j£s 'ainsa^d tja,cfsa opromptH ta 'diz ,kw£stfan^a^z owil \] 28 
[de:a^ r^oa:a^ rx^i^zeektli da 'seim ,nAmba^ r^av ohea^z oxz 
Ju 'haev^in Ja^ ,bia^d \] 29 [onaiu 'daunt pel mi odeet Ja 'daunt 
bajiiv odeeti^oaida^ \] 30 [bi,kDz^oai kan 'pruiVK^it bai opulig 
'wAn ,he:a^ fram da obia^d oaend 'wAn fram mai ,dAgkiz omein \] 
31 [owin wi opul^^'iitf ,he:a^ r^aut 'wAn^^ oaifta^ di^pda^ ^^32 
Ja okeen 'sii^at di^pnd odeet odeia^ r^^aia^ da 'seim ,nAmba^ r^av 
oheia^z '^[33 [da 'Ori: , min ,w£nt 'beek ta dea^ okAntri -^^34 oaen 
pauld^ 'ivriowAn odeet da 'khvrast ,m£en^in da owsa^ld 
Jivd^in^'Akfehia^ \] 

03 [ofukig hat da 'fast pig ] — / ['wAn ,de:i IJaod^a 'lost hiz pig \] 
2 [hi 's3attfty_^an psattft obAt 'kudnt paind^it \] 3 [odin hi 
'^Dt^aut da ,haus osend 4 bi'gaen ta psa^rtf da orig pn da 'raud 
\] 5 [,pi:pal 'paisig obaii 'aiskt ,him \] 6 [fja'dja^apindi 
'wDt^aiat oJu ,du:igz] 7 [aiv 'lost mai pig ^ at ohaum ,£en 'na:u 

,aim 'ssattfig^oit pid 'hi \] 8 ['wa:i , daunt oJu 
psa-tf^oit^in'saidz ^deii^'aiskt \J 9 [in'said da ,haus oit^iz 
'tu: ,daatk owaz fja'd^az rippons \] lO [osend hi^iks'pleind 
psatdat \] 1 1 [ai 'kaint osi:y_^pnio9ig odeia^ -^^12 'diets ,wa:i 
oaim 'ssattfig mai pig ,hi:at r^oaut'said \] 

04 [da 'deiiz^av paemaodaen] — / [in 'raema^daen a 'spiff 

omAnO fat ,mnzfams 2 fja^d^a bi'geen^oit bai 'putig^a 
ptaun^in^a okAp ^ 3 ta onaiu 'witf ,de:i^ it owdz \] 4 



Nasreddin Ho(^a may inspire . . . 


31 


[osoiUK^'svri ,mD9^nii] hi 'put^a ,stoun^oint9 hiz oRap 5 
wi'daut ,no:uip odset 'wAn av hiz ,fr£ndz 'd'Josou ,put^d 
'h3sndfi<^av ,stounz^in^oit 6 ta , pleura 'tril<,^Dn ohim \] 7 [a 
'fju: ,de:iz olsita^ a ,mcen^'a:sl<t fjaod^a \] 8 [fja'd^a^ a^fsndi 
'ha:u ornsni ,de:iz fjav opaist asms wi 'staa^tid ,rcemaodcenz] 9 
[lja,d^a 'touid ohim ta 'weit fa^ r^^a ,minit 'raen ta hiz , Hap 
'Hauntid da ,stounz lO ,keim 'baek^and osad \] 1 1 ['ap otu 
ta,de:i ofDa^ti'faiv ^deiz^av oraemaodaen ,haev 'paisd \] 12 [,bAt 
fja'd^a ,s£d da 'maen 13 ,de:a^^a:a^ r^'ounii 'Gsa^ti 

,de:iz^in^a omAnO \] 14 ['ha.u^iz^it ,pDsibiz] 15 ['o:u obi 
'sxtis-,fa:id wi9 odaet [,s£d Ija'cf 5 a \] 16 [if oju Ja^'ssif fjad 
,kauntid da 'stounzi^in da ,kAp 17 Ju wud fjav 'si:n odaet 
ta'deii^jz da 'fjAndrad^an pwsntiaG odeii^av oraema,daen \] 

05 [da'hvriij^a ,S3a<^mn] — 1 [owAns ,nxsrad'din waz^inovaitid ^ 
ta da'hva^ r^a ,s3a^mn \] 2 [owan hi '^Dt<^Dn da , pulpit hi^ 'aiskt 
da okop^ri^geifn \] 3 [,du oju 'no:u ,WDt^aim '^oiuip ta oseiiz] 
4 [dix^ 'aidians ra,pia:id 'no:u \] 5 [so:u hi^ a 'naunst 6 ai 

ohaev 'no:u di,za:ia^ ta ospiik ta ophpihu 'dount^ohvn ,no:u 
owDt ai ,wii bi 'taikip^aobaut \] [aen hi 'left \] 7 [da ,pi:pi ofait^ 
im'baerast ^ oaen 'kaiid him ,baek^aogan da 'nakst ,de:i \] 8 ['dis 
, taim , wsn hi^ 'aiskt odam da 'seim , kwsslfn da , pit pi ra 'piaiid 

jas \] 9 [osou ,naesrad'din osad \] ['wai ,sins Ja^Dii'radi onoiu 
'wDt^oaim ,^o:uig ta oseii oaiwii 'not ,weist 'ani ,mD:a^ iK^av 
ja^ otaim ,3en hi 'la ft \] lO [naiu da 'pit pi owsia^ ,riaii 
pa^'piakst \J 1 1 [odeii di'saidid ta , trail 'wAti ,mDia^ otaim 

oaend 12 'wAns^a,gan in'vaitid tja,d5a ta ospiik da 'foiouig 
,wiik 13 ['wAtis^ 3,gsn hi^oaiskt da 'seim ,kw£stfan \] 14 [du 
oju 'noiu 'wot ^ aim o^oiuig ta ,seii \] 15 ['naiu da ,pipi W3ia^ 

pri'peid 16, aen 'soiu ^ 'haif^av ,d£m^oainsa^d ^ jas \] [owaii 
di^'Ada^ , half raopiaiid 'nou [ \] 17 [osou ,naesrad'din osad 

18 da 'half hu ,noiu 'wnt^ai^aem ,^oiuig ta oseii 19 ofud 'dan 

,t£i^it ta di^'Ada^ ,haif ^ ,aend hi 'la ft \ ] 

06 ['iit omai faia^okout] — 1 [lja,d 5 a wazx^in'vaitid^aut ta odina^ 
\] 2 [hi 'want ,deia^ r^oin hiz^'ouid ,kioudz -^^3 obAt 
'noiuobndi waz^,intrastid^in ohim \] 4 [owan hi ofaund^a 'fjui 
,minits ta ospeia^ 5 hi 'lAft ,fjoum oaend ka'iakt-id hiz 
,f3ia^okout \] 6 [owan hi 'keim ,baek ohi waz otriitid wi9 'greit 
ri,sp£kt \] 7 ['avriobndi ,wnntid ta 'spiik ta ,him \] 8 [owan dei 
'saet ,daun fa^ odina^ ,hi 'sad \] 9 [jit omai 'fsia^ ,kout 'lit \J 
lO [aend hi^^ik'spiaind dis otu da 'kjuirias ,piipi V 11 [if odis 
ri'^aa^d^iz fa^ mai ,kout 'it omAst^ jit^ooiiosoiu \] 

07 ['avriowAn^iz ,rait] — / ['wAns ,wan onaesrad'din ofja,d 5 a 

owDZ 'ssa^vig^az ,d5Act5 2 'wAn^av hiz ,neiba^z ^ 'keim ta ,him 

,wid^a kam'piaint aoganst^a 'faioiu ,neiba^ \] 3 [ijaoci^a 
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'hsdnd otu da , tfaa'd^iz okeia^faii , dsn 'sad \] 4 ['Jes 'dia^ , neiba^ 
oju^aia^ 'kwait ,rait \] 5 [odsn di^'Ada^ ,neiba^ ,keim ta 'him 
\] 6 [fjdod^a 'hsand ta hiz di/ans okea^faH oaend , dsn kan'kiuidid 

'^] 7 ['Jes 'dia^ ,neiba^ oju^aia^ 'kwait ,rait \] 8 [lja,cfsaz 'waif ^ 
,hxvit] 'hsand^in oon dav^in'taiia^ pra-,si:dit] ,SEd ta 'him V 
9 ['IjAsband 'bouG ,mEn ^ 'kxonot bi ,rait \] 1 0 [fja,dsa>^'a:nsa^d 

\] 1 1 ['Jes ,di:a^ 'waif ^ oja^aia^ r^'D'J,so:u 'kwait ,rait V 

08 [feiO omuivz 'mauntanz] — / [fja,dsa 'boustiij^a,baut da 
'paiua^ r^av ohiz ,fei9 ^ 'wAtis ,SEd \]2[ifja^ 'feiG^iz 'strDp^i,naf 

3 oju Ran 'preii fa^ odaet ,mauntan ta 'kAm otu Ju ^xn^^it 
owd'kAm \] 4 [ohaiuoEva^ r^a ,skEptik 'tfaeiand^d him 5 opanntip 
otu^a 'mauntarii^in da ,distans \] 6 [fjaod^a ,pre:id 'fsa^vantH 7 
obAt da omauntan did 'not ,mu:v \] 8 [hi ,pre: id 'maia^ obAt da 

,mauntan riomeind^an'muivd \] 9 [fainaii ^a^d^a '^ot^^ap fram hiz 
oniiz ^^oaen bi'gxn ,WD:kip lO pwDia^d da 'mauntan \] 1 1 
[aix^,Eemx^a 'fjAmbi ,mxn ,hi 'sEd \] 12 [sen da 'feiG^av^jziam 
oiz^a 'praektiki ,WAn \] 1 3 [oif da omauntan wii 'not okAm ta 
fja^d^a 14 odEn fja'd^a wil ,^o:u ,tu da 'mauntan \] 

09 [‘ffaua<^ r^on da ,ktoudzofain] — / [a 'neiba^ , keim otu fja 'ct^az 

,dD:a^ or^xn^'aiskt ta ,bDro:u a 'kloudzolain fram , him \] 2 
[olEt mi^'aisk mai ,waif ra'plaiid fj^^d^a 

odisa'pia^rip^in,said \] 3 [hi ri'tsa^nd ^ a 'faia^t ,taim oieita^ ,wi9 
df^'ainsa^ \] 4 [oaix^,Eem 'sDia^ri 'dia^ ,frEnd obAt wi 'kaeonnt 
jEnd oju oaua^ 'kioudzjain 5 ofaa^ wi ,hEev 'spripkid 'ftaua^ 
r^on^jt \] 6 ['wEn owud^a ,p3a^sn 'Eva^ ,spripki offaua^ 
r^onn^^a 'kioudzjainz'] 7 [aiskt da 'neiba^ r^oin ,disba'ii:f \] 8 
[owEn Ja 'daunt , wont ta oiEnd^ it ownz tja'cfsaz^,a:nsa^ \] 

10 [^a'dsaz ,driim] — / [,in hiz 'driim 'sAm ,pi:pl ,geiv 'ijad^a 
'nain ,^o:uld okaiinz 2 [obAt lja,cf^a ownntid 'tin \] 3 [so:u 

hi ri'fjuizd odim \] 4 ['sAdnli hi^a,wouk ,Een 'sj: odaet hiz 

'haendz owsa^ r^,Empti \J 5 [osoiu hi 'kwikli ,klouzd 
hiZy_^oa:iz^aogEn ,Een 'sEd \] 6 [oitx^pz^ou'keii oail oteik da 
'nain ,kD:inz \] 

11 [Ija,c^az 'raitipj — I ['wAn ,de:i a omxn^'aiskt ija^ci^a ta 
'rait^a jEta^ fa^ ohim \] 2 ['we:a^ owil da jEta^ o^oiu taz 
ija,d^a^'a:skt \] 3 [ta 'baE^-^daed 'sEd da ,mEen \] 4 [ai 'kaeonnt 
,^o:u odeia^ oits 'tu: ,fa:a^ fjaod^a 'tould , him \] 5 [obAt Ja 
'daunt ohaefta ,^a:u odeia^ \] 6 [da 'lEta^ wil ,^a:u odeia^ 'sad da 
,maen \] 7 [oaend fja^dsa^iks'pleind \] 8 ['nauobndi kan ,ri:d 
,wnt^ai 'rait -^^9 'deia^faia^ or^ai 'mAst ,^a:u odeia^ ta 
'riid^oit mai,s£lf \] 

12 ['weia^ ta ,goiu] — 7 [da opuapl^ 'aiskt ofja, d^a \] 2 ['diia^ fja, d^a 
->■ 'tEl^oAS^ a,baut 'weia^ wi ofud ,ga:u 3 oin^a 'fjuinaral 
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prd^ssfdn^] 4 [jn 'front y ^set da 'baeR y r^oset da 'saidy] 5 

[lja,d^a^ 'ainsa^d \] 6 [oit 'dAznt ^maata^ 'we:a^ Ja ,go:u ,xz 
'fog^az Ja 'dount ogotu^inosaid da ,l<Dfin \] 

13 [da 'miraRlK^av da ,t3a^bn] — 7 ['wah ,de:i a omaen 'brait^a 
Jsta^ ta fjaod^a ,cen 'ssd \] 2 [lja'd^av^a,f£ndi 'pliiz ,ri:d^it ta 
omi \] 3 [fja^d^a 'sd: odaet , it waz 'ritn om^a 'form Jaeg^wid^ 

,cend 'ssd \] 4 [oa:i 'Raeonot ,ri:d odaet ojt^'iznt ,ritn^in 
otsa^Rif V 5 [da ,maen bioReim^'aegri \J 6 [Jui^oaia^^r^a 'tiitfa 
V 7 Ijs ofud bi^a'feimd ^av Ja^ psa^bn 8 ja 'Raeonot 

piidK^aotata^ \] 9 [fjaodja 'put da psa^bn oon da 'had^av da ,mxn 

,xn 'sad \] 10 [oif da 'miraRb^iz^oon da psa^bn 'teiRi^pt 
oaend 'ri:d da Jata^ ,bai Ja^'salf \] 

14 [mi'steiRz^in da ,buRs] — 7 [oaet da 'taim^av pama^ 

'noiuowAn waz^ajaiuad ta 'Raen\ya ,naif ^ p:a r^^a 'gAn \] 2 
['wAn ,de:i da 'sould^a^z ,Ra:t Ijaod^a owiO^a 'bi^ ,naif \] 3 [da 
'had^av da osould^a^z Jautid \] 4 ['dount oju ,no:u odaat Ju^^aia^ 

'notx^aPauad ta 'RaenP,a ,naif \] 5 [obAt^ai JuiZK^it ta 
'sRraetf^,aut da mi'steiRs^in da ,buRs pad ha'dpa \] 6 [bAt 
'waii^iz da , naif 'sou , bi^y , de:i^ 'aisRt \] 7 [bi, Roz da mi 'steiRs 

oa:a 'daet ,bi^ ,waz hiz^^'ainsa^ \J 

15 [da 'naRst ,w3aPd] — 7 ['wAn ,de:i owail fjaod^a waz 

'wDiRig^in^a pematri 2 hi 'sAdnli pal^omta^a 'nJuiH ,dA^ 
o^reiv \] 3 [owail hi waz 'RHinig da ,d3a^t fram hiz oRloudz hi 
'wAnda^d owada^ di^pincf^alz owud 'RAm^oa^ pot \] ^ 3 osoiu hi 
'ian ,baeR^in da ogreiv \] 4 [hi 'Rlouzd hiz^,a:iz an 'staa^tid 
ta,dri:m \] 5 [hi 'dramt odaet hi ,h3a^d da 'saund^av ,mju:lz 

'batz^an ,hju:man obiiigz 6 'RAmig ,ni:a^ r^an oniia^ \] 7 [hi^ 
a,wouR 'wAndarig owot^on^'sa^O waz ,haepanig oaen 8 
'd^Ampt^aut^av da ,greiv oaend 'staa^tald da ,mju:lz \] 9 
[di^'ouna^z^av da ,mju:lz hu bioReim 'vari^, aeg^ri^at odis 
10 oRjit 'hould^av fja,dja ,aen^ 'aisRt him \] 1 1 ['hu^aia^ Juy] 
12 [fja^d^a^ 'ainsa^d \] 1 3 [oai waz^om da 'naRst ,w3a^ld oaend ^ 

aem onaiu ri'tsa^nig ta osi: 'dis ,WAn \] 14 ['RAm^on prandz 
owil 'fo:u , him owot dis 'wsa^ld^iz JaiR -^^15 osad 'wAn^av 
,dam \] [oaen odeii pra'siidid ta ,bi:t fjaodja \] 16 [dan den 'tuR hiz 
oRloudz oaen 'want^ a, wen \[ 1 7 [ijaod^a ri'tsa^nd ta hiz ,haus^at 
omidonait om hiz^'Anda^ ,wea^ \] 1 8 [hiz ,waif^'a:sRt ohim \] 
19 [we: a^ r^oaia^ Ju 'RAmig fram 'laiR , dis y] 20 [ofrom da 'naRst 
,w3a^ld ,hi ri'pland \] 21 ['wot^iz^it JaiR odeia^ Ji^ 'aisRt 
\] 22 ['not,baed odiia^ 'not ,baed oif J a 'dount diptaa^b da 

omJu'Jz \] 

16 [da ’paerat] — 7 ['wAn ,de:i fjaod^a waz 'woiRig^apaund oin 
da 'maa^Rit ,pleis \] 2 [hi osoi^a 'brait,RAla^d obaa^d fa^ oseil fa^ 
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'twsh/ o^ouid ^Rjinz 3 [^9,dsa waz^a'meizd '^] 4 [hi^^a'proutft da 
,l<raud 'gaada^d^ 9,raund da obsa^d ,xnd^its 'ssia^ \] 5 [‘haiu 
HariK^a ,b3a^d bi 'so:u^ iR,sp£nsivz -^^6 hi^'aisRt da ,pi:pf 
'wDtfip da ,b3a^d \] 7 [odis^iz^ a 'spsfi ,b3a^d ,de:i^iR'sphind 
8 It Ran 'taiR d^iR a 'hjuiman ,bi:ip \] 9 [odis ,geiv 
fjaodja^an^ai'dia \] 1 0 [hi owsnt 'streit ta hiz , bourn ^ 11 '^raebd 
hiz paa^Ri ^ an 12 'broit him otu da ,maa^Rit oplsis \] 13 [hi ostud 
'ni:a^ da ,m£n 's£hg da ,pxrat \] 14 ['tsa^Ri fa^ ,sei[ 't£n ,^ould 
oRoiinz -^^,hi 'j£ld \] 15 [lja'dsa^a,f£ndi 'ha:u Ran^a psa^Ri bi 
owaa^G 't£n ,^o:uld oRomz 16 da 'fnpa^z oprap£stid \] 17 
[de:a^ rx^iz^a 'bsa^d odeia^ ofoia^ 'tw£h/ ,^o:utd 18 inosistid 
di^'xdamant fja^d^a \] 19 [obM ^a'dsa^ap£ndi 'dset ,b3a^d Ran 
otoiR-i- olaiR^a 'hjuiman ,bi:ig \] 20 [da opbpl praiiad ta 'riizan 
owiG ohim \] 21 [obM (ja^d^a ownz^ an'b£ndig \] 22 [oaan dis psa^Ri 
Ran 'GigR olaiR^a 'hjuiman ,bi:ig ,hi 'Raunta^d \J 

17 [ri'stoia^rig da ,mu:n] — 7 ['wAn ,nait tjaod^a 'luRt^omtu hiz 
,w£l oaend 'so: ,de:a^ da riofhRfan^av da 'ful ,mu:n \] 2 [,oiu 
'noiu hi^oiRs-Rleimd \] 3 [da omuin fjaz 'fnlan fram da pRaii 
oaan^ 'inta mai ,w£l \] 4 [hi 'rsen^ointa hiz ,haus an ri'taa^nd 
owiG^a ,huR a'tcetft otu^a poup \] 5 [hi ,d£n 'Gru: da ohuR 
pnta da 'woita^ r oaen 6 [bi'gaen ta ,pul^it^ oAp^aog£n \] 7 
[obAt^ It bi'Reim ptAR onn da 'said^av da ,w£l \] 8 [ofraen-tiRli 
fjaod^a 'tA^d^n ,puld owiG^'oil hiz,mait \] 9 [daohuR 'sAdnli 
,Reim oluis oaen fjaod^a 'Mx^oouva^ ,b£eRwa^dz Jcendig 'flxtx^nn 
hiz obseR \] 10 ['sRea^sh\yoeibl ta ,mu:v hi 'luRt^Ap^inta da 
pRaii oaan osd: da 'ful ,mu:n^aobAV him \] 1 1 [ai omei 

fjav^'ind^a^d maipilf om 'dung ,so:u \] 12 [hi ,s£d wiG 
osaetis'faeRfn 13 [bAtx^at 'Hist ai '^nt da ,mu:n 'baeR^inta 
da pRaii , we: a r^it ha 'logs \J 

18 [da 'Raildran dat ,da:iad ] — 7 [onaesrad'din fja,dsa ,hxvig 'niid 
ofoa^ ry_^a 'laia^d^ ,RuRig Ran-oteina^ 2 'bnroiud hiz ,neiba^z 
'Rnpa^ ,RD:ldran ^^3 odin ri'taa^nd,^ itx^in ta ,him oin^a 'taimli 
,m£ena^ \] 4 ['wntx^iz ,disz'] ['aisRt hiz ,neiba^ 

rx^aopnnx^i^'zeeminig da ri'taa^nd ,RD:ldran \] 5 [odeia^ r^iz^a 
'smoil ,pDt ^ in'said mai ,RD:ldran \] 6 [ooiu ^ ris'pnndid fja^d^a \] 
7 [wailx^ It owDZx^in mai 'Reia^ Ja^ 'Roildran ,geiv obaa^G otu^a 
'litl ,WAn \] 8 [bioRnz Jux^aia di^'ouna^ r^av da 'mAda^ ,RD:ldran 
9 oity_^iZx^'ounli pait odxt ja ofud 'Riip^its ,beibi \] 10 [osen,^ 
oin^'£ni^ip£nt it owud 'not bi pait ta 'sipaoreit da ,tfaild 
prnm^its 'mAda^ or^^at osAtfx^a 'jAg^^picf^ \] 1 1 [da 'neiba^ 
,GigRig odaet fjaod^a fjad o^nn 'Rwait ,m£ed odid 'nntx^ 

,a:a^^Ju: \] 1 2 [ownt'iva^ Ijad ,RD:zd da 'Rreizi ,m£en ta 'RAm^ap 

wiGodis^ o£Rspla,neifan 13 da oneiba^ ohsed^a 'nais Jitl opnt 
oxn^it ofjxd 'Rost ohim ,nA9ig \] 14 ['sAm paim oliita^ Ijaod^ai^ 
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'aisHt ta ^burou da 'RaMran^ '»] 1 5 Iwaii 'noty oQjit da 

'neiba^ ta him,s£if \] 16 [pa^ohxps 'de:a^ wil ,bi a'riAda^ Jitl oput^ 
in o said ,w£n hi ri'tsa^nz^oit \] 1 7 [obM 'dis pairn fjaod^a did 
'not ripsa^n da oRaMran \] 18 [oaifta^ 'mini ,de:iz fjad opaist -^19 
da 'neiba^ , wint ta fjaod^a 20 an^ ,a:sRt ofaia^ da ri'tsa^n onv da 
'bnroud ,Ra:ldran \] 21 [omai 'di:a^ frind ri'plaiid fja^d^a \] 22 
[ai ohaav 'bsed ,nju:z \] 22 [ja^ 'Raildran fjaz ,da:id oxnd^^iz 
'naiu^in ha^ ,^reiv \]23 ['wnt^oaia^ja , setup 'fautid da ,neiba^ 

\] 24 [a oRaMran odnz 'not Jiv osend^it 'Rx^nnt odati \] 25 
[ri'tsa^n^it ta ,mi ,xt 'wAns \] 2 ['wAn ,moumant 'atnsa^d 
fja^d^a \] 26 [odiSi^iz da 'seim ,Ra:ldran dat obAt^ a 'fata^t 
paim^ao^otu 27 ogeiv 'bsa^O ta^a ,tfaild a 'tfaild ,d£et^iz 
ostil->-oin 'Jata^ pa,z£fn V 28 [,if^a 'Ratldran oRien o^iv 'bsa^O 
ta^a itfaild ^ odin^oit^'atlsotu oRien ,da:i \] 29 [,aend da 'neiba^ 

'niva^ r^a,g£n 'sat hiz , Ratldran \J 

19 [da 'Rwilt^iz ,gon ->■ da 'di5pjutt^iz^,Endid] — 1 [onaesrad'din 
fjaod^a waz^a,weiRand oin da 'midl^av da ,nait 2 ->■ ,bai da 
'Rratiz^av otut 'Rwatralig ,m£n in 'frnnt^av hiz ,haus \] 3 
[fjaod^a , weitid fa^ r^a 'watil obAt odeti Ran 'tinjutd ta dis,pjutt 
owi9^'ittf^,Ada^ \] 4 [fjaod^a 'Rudnt ,slitp \] ['rxpig hiz ,Rwilt otaitli 

a'raund hiz Joulda^z 5 hi 'rAft^aut,said ta 'sipa^oreit da 
,m£n hu ohaed 'RAm ta ,blotuz \] 6 [obAt owin hi pratid ta 'ritzan 
wi9 odim 7 'wAnx^av ,d£m 'snsetft da ,Rwilt oof fja'd^az 

Joul-da^z 8 oaen odin 'bou9^av da ,m£n 'rxn^ a,weti \] 9 

[fja'd^a 'viri ,wia^n\^an pa^ophRst ri'tsa^nd ta hiz ,haus \] 10 
['wot waz da ,RwDralx^aobaut 1 1 y 'wAnda^d hiz , waif owin fja^d^a 
'Reim^in \] 1 2 [it ,mAst obi^aua^ 'Rwilt ri'platid lja,clsa \J 1 3 [da 
'Rwiltx^iz ,gDn oiend da 'dispjuttx^izx^pndid \] 

20 ['tut ,saidz^av^a orivat ] — 7 [onaesrad^din 'saet-i-oonx^a 'riva^- 
,b£egR 2 win ,SAmowAn 'fautad ta ohim ofrnm di^'npazit paid 
\] 3 ['heti 'hatu da^^oati ,g£tx^ aoRrosz] 4 [Ju^oata^ tx^a'Rrns 
-^^onaesradodin ‘fautad ^baeR \] 

21 [da “resapi] — 7 ['wAn ,deti fja'd^a 'Oatt hi owud 'laiR ta^Jtt 
olivax \] 2 [sotu hi 'wint ,£en 'batt ,SAm from da 'butfa^ \] 3 
[owin hi waz 'haepili rifsa^nig ohoum hi omit^a 'frind^av ,hiz 
-^^4 ,£en 'tould him , wot hi fjad obatt \] 5 [duj a 'notu 'hatu ta 
pri,peta^ dis ohva^ z] 6 ['atsRt hiz frind \] 7 [oxnd fjaod^a 'sAdnli 
ri,m£mba^d odset hi ,did 'not \] 8 [bifnz hi waz 'pata^ hi 
'Rudnt^Jtt^it 'viri^ pfan \] 9 ['notu ohi pid \] 10 [hiz frind 
'tould him 'hatu ta pra-,peta^ r^oit \] i i [obAt ijaod^a^'atsRt 
,him ta 'rait^it faun \] 12 ['dis hi , did an fjaocfa 'tuRda pisapi 
-^13 'put^it^in hiz ,pr>Rit oaen 'wint^onn hiz , wet i \] 14 [oaez 
hi 'nita^d hiz ,houm a 'fatlRan pwutpd odaun -^^15 'tuR da fiva^ 

oaen 'flut^ a,weti \] 16 [fjaocfa 'Ratld^oatfta^ r^oit filplasli \] 
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77 [oju ohasv 'got da ,/iva^ obM Ja owii ‘nDt,^in,d^D:i,^it 18 
bioHoz^^ai ostil ohcEV da 'rssapi \] 

22 [da 'roub ] — 7 [tja'd^a 'bruizd^an Jimpig 'keim^aopon^a 

,neiba^ r^oaet da 'maa^ kit, phis \] 2 [omaii 'di:a^ ,fr£nd 'wot 
,haepand ta oju 'aiskt da ,neiba^ \] 3 [fja,d^a^'a:nsa^d \] 4 ['laist 
,nait mai ,waif o^ruii^'segri oaen 'kikt mai , roub 'daun da 
,ste:a^z \] 5 [obM 'ha:u ,kud odaet fjav ^ ,kD:zd Ja^ rv^'ind^ariz 
kan'tinjuid da ,neiba^ \] 6 [oai d^ast 'haepand ta bi ,we:a^r-ig da 
oroub 7 owan fi 'kikt^it odaun da ,ste:a^z iks'phind lja,cfsa \] 

23 [da 'dAk ,su I p] — 7 [lja,dsa fjad ‘nAdig ta^,i:t ,in hiz 'haus \] 
2 [soiu hi 'want fa^ r^a ,WD:k ^ bi,said da ,hik^av^'akf£,hia^ \] 3 
[dAks wsa^ 'swimig^in da ,leik \] 4 [dsn hi bi'^aen ta ,drigk da 
'wDita r^avda , leik \] 5 [fja 'd^a^a, hndi 'wot^aia^ Ja , dung , de:a^ 
^7 6 [aiskt^a 'maen \] 7 [ai^aem 'drigkig 'dAk ,su:p ,hi 
ri'piaiid \] 

24 [da 'suip^av da ,su:p^av da odAk ] — 7 [a 'raiativ ,keim ta osi: 

onaasrad'din lja,cf^a fram 'sAmoweia^ odiip^in da ,kAntri 
'brigig^a ,dAkx^a^z^aogift \] 2 [da'iaitid onaesrad'din ohaed da 
obsa^d ,kukt oaen 'feia^di^it owi9 hiz ,^ast \] 3 ['prazantH 
oha:u,£va^ 'wAn ,kAntriman^oa:fta^ ry^a,nAda^ 'staa^tid ta ,kD'J 
\] 4 ['iitf ,WAn da 'frand^av da , fraud oov da ,maen hu 'broit Ja 
da^ odAk \] 5 [dei obroit 'no:u ofsa^da^ ,pr£zants hauoava^ \] 6 
['^raed^uaii onaesrad'din waz o^atig,^,aeg^ri \] 7 ['wAn ,de:i 
oJat^a'riAda^ ,streindsa^ r^ aopia^d \] 8 [ai^aem da 'frandx^av da 
, fraud oDV da 'frauds av da , raiativ ohu 'broit oJu da ,dAk \] 9 

[hi 'saet ,daun oiaik^'oii da ,rast ik'spaktig^ a,miai \] JO 
[onaesrad,din 'haendid him a ,boui^av owoita^ \] 1 1 ['wot^iz ,dis 
z 'aiskt da ,vizita^ \] 12 ['daet^oiz da ,su:p onv da 'suip^av da 
,dAk owitf waz 'broit baija^ , raiativ \] i 2 [osad ,naesrad'din \J 

25 [da 'waifs ,neim] — 7 [onaesrad'din fyaod^a^and^a , fraud 
owsa^dis'kAsig de:a^ ,waivz -^^2 owaux^itx^a'ksa^d otu da , fraud 
od{t onaesradodin fjad 'nava^ ,manfand hiz 'waifs ,neim \J 3 
['wnt^^iz Ja^ , waifs oneimy ,hi^'a:skt \] 4 [oai du 'not onoiu ha^ 
,neim ad'mitid lja,ct^a \] 5 ['wat ik'skiaimd da , fraud ^in 
odisba-oiiif \] 6 ['ha:u ,iDg ,haevja bin 'maeridz] 7 ['twanti Jia^z 

'ainsa^d fja,dja ,dan^'aedid \] 8 [aet 'fsa^st oa:i did 'nut ,9igk 

odaet da 'maerid^ wud ,ia:st 9 osoiu^an odid 'nut ,teik di^oafa^t 

ta 'isa^n mai ,braidz oneim \] 

26 [da 'treii^av ,b3ekiava] — 7 ['wau ,de:i ija'd^a^an hiz ,frandz 
wa^ ositig o aet da 'kufi ,haus \] 2 [a 'jAg ,bD:i 'kaeriig^^a ,trei^av 
obaekiava a,traektid di^a'tanfan^av 'wAu^av da ,man \] 3 
[fja'dja^a,fandi oiuk ,hi 'ponutid \] 4 ['daet ,bD:i iz 
'kaeriig^a ,tre:i^av obaekiava \] 5 [its 'uAu^av omai ,biznis 
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Ij9,d^a frA^d hiz ofouida^z \J 6 [obAt l]9,ct^a 'wvtf ,hi^iz 
'teiRiij^oit pa 'jDia^ ,haus \] 7 [in 'daet ,keis fja^d^a^a'saa^tid 
7 oits onAn^av 'jDia^ ,biznis \] 

27 [bi^oAnik'spia^rianst ,naitiijogeif] — 7 ['wAn ,de:i ->■ Ijaod^a 
'wnntid tay^iit ,pi:tfiz oaen hi 'sD:i^a,^aa^dn 'fui^^av ,pi:tf otriiz 
\] 2 [so:u hi 'kiaimd^ap da otri: an bi'^aen tiv^iit dsm 

'wAny^oaifta^ diy^pda^ \] 3 [obAt fja^d^a ownz an^an'iAki ,m3en \] 4 
[waii hi waz^'iitip owi9 '^reit^,xpatait di^'ouna^ r^av da 
'^aa^-dan ,keim \] 5 [fja^d^a 'hid bi,haind da 'braintfis obAt da 
'maen ,h3a^d osAmOip 'mu:vip->-,aen 'fautid \] 6 ['hux^iz ,de:a^z] 7 
[ija,cf^a wazx^a'freid -^^oan 'saep Paik^a onaitipo^eii \] 8 [da ,maen 
'fautid \] 9 [he:i 'Ju: 'kAm ,daun a 'naitipofeit ,dAznt osip oiaik 
odaet \] iO ['wan 'didantja faik^oity 'fautid ija,cf^a i 1 [kaen 
an^'inikpia^rianst ,nai-tipofeii osip 'bata^ dan ,disz] 

28 [owot daz ^a'dsa ,dipk ] — 7 ['wAn ,de:i ^ ijaod^a 'sD:<^a ,faa^dan 
,aendx^'£nta^d \] 2 [de:a^ hi, sj: ,m£ni 'kaindz^av , fruits -^^3 
^oaen bi'faen ta ,put daniK^in hiz obaef \] 3 [oaet 'dis ,moumant 
di^'ouna^ r^^av da ,faa^dan a'raivd^an ,kra:id \] 5 [ownt^aia^ 
oju ,du:ip 'deia^yj 6 [ja 'noiu da ,stD:a^m wi ,haed 'Jasta^odeii 
,SEd fja'd^a \] 7 [it 'btu: mi ,hia^ \] 8 [sen 'hu ,brou,k^nf 'diiz 
, fruits z] 9 [ai ,wnntid ta 'houid^nn ta da obraintfiz-^ an odeii 'fai, 
daun \] iO [oaen 'hu , put diiz 'fruits^in da ,baefz] 7 7 [oai waz 'd^Ast 
,6it]kit] av odaet->^ ,sad fja'd^a \] i2 ['kAm^nn owii 'Girjk ta,feda^ 

f 

29 ['foia^ti Jiia^ r^^ooutd ovina^a^] — 7 ['wsa^d ,fDt^aut odaat 

onaasrad'din ija,cf^a paozast^a 'djaia^fai^av ,vinafa^ odaet wnz 

'faa^ti Jiia^z^oouid \] 2 ['wAn ,deii a 'neiba^ ,keim 'nnkip^nn 
hiz ,dDia^ 3 [^a'dsa^a,fandi i,z^it 'riaii ,trui odaet Ja ohaev^a 

'd^aia^fai^av ofaia^tiojia^ ,r^ouid ,vinafa^z] 4 [it^,iz 'trui \] 
[ija,d;a ri'piaiid \] 5 [okud^ai ,haev^a 'kApfai^av ,dxt ovinafa^ \] 
['noiu osad ija,dsa 'tsa^sH \] 6 [obAt ija'd^a^^ a,fandi da 
dis'pHizd,neiba^ pa^osjuid ^ 7 ['wan ,wudnt oju ^ 'giv omi ,SAmz 8 
aiy_^'ounii^ ,aiskt ,fDa^ r^a 'kApfai \] 9 [bi'knz 
fja,d5a^{Mks'piaind \] 10 [if^ai 'wsa^ otu ,giv^a 'kApfai 
tay_^'avriowAn huK^,[}aiskt i i mai ovinafa 'wudnt fjav ,iaistid 
ofaa^ 'faia^ti Jia^z \] 

30 ['wDiionAts^an ,pAmpkinz] — 7 [onaesradodin i]a,cl^a waz 'iaiuj 

,in da 'feid^av^^an 'ouid ,WDiionAt otrii \] 2 [hiz 'bndi ,WDZ^at 

orast ,bAt hiz 'maind odid 'not ra,iaeks \] 3 ['iukir]^oAp^,inta 
da 'maiti prii 4 hi kan'sidad da ,freitnas and 
'wizdam^av^,aeiah \] 5 ['aeiah^iz ,^reit an^'xiah^iz ,fud 
,sad fja'd^a 6 [bAt 'wDZ,^it^in,diid owaiz odaet osAtf^a 'freit 
,trii^ aez odis hi 'krieitid ta ,beia^ r^oounii 'taini ,WDiinAts^aez 
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o fruit 7 otul<^3st odiiz 'strut] ^stamz an 'strut] ,hms \] 8 [bei 
oRud^'iiziH ,l<ceri da opAmpkinz bat o^rou fram '9in ,vainz in 
'bouz ,fiafdz^oouva^ obeia^ 9 ovainz bat okaaonut bi'gin ta ,be:a^ 
ba 'weit^av bea^ r^,oun o fruit \] 10 [Jud 'nut 'wDilonuts ,^roiu 

oun 'wiikli ,vainz -^^oiend 'pAtnp-kinzv^un obiiz , strop otriizz] 
1 1 ['soiu ,9ipkip fjaod^a 'went ta ,sHip oounli ta ,bf^ua'weikand 

obaiK^a 'wDil,nAt obset 'f si fram ba prii 12 'straikip ,him 
,un hiz 'furohsd \] 13 ['aelah bi ,preizd ohi^ jks'klsimd osiiip 

'wut ohaad ,haepand \] 14 [oif ba 'wsa^ld fjad obin okri,eitid 
aokaia^dip ta mai 'litl ,wizdam ^15 it ,wud haev obin^a 'pAmpkin 
obaet 'fsl fram ba ,trii oaen 'hit mi ^ oun ba ,hEd -^16 oaen^it 
'wad ,haev ->■ 'kitd mi fa^ Juia^ \] 1 7 'aalah^^iz ,^reit^'3elah^iz ,^ud 
'aelah^iz ,waiz \] 18 ['navar^a^gan onaesrad,din fja'd^a 
okwastfan da 'wizdam^ av^,aelafi \] 

31 [,wi^oaia<- rx^'iivn] — / ['wAn ,deii fjaod^a owant ta^^a 'tsa^kif 

,bai9 obAt 'nou-obudi , pend him 'mAlf^apanfan \] 2 [obei 
'geiv ^him^an 'ould ,bai9oroub ,aend^a 'taual \] 3 [fjaod^a ,sad 

'nA9ig ta obam ,aeni^un hiz 'weii^aut hi olaff^a 'bi^ pip 
\] 4 [a 'wiik Jaita^ owan hi 'want ,baek-<- otu ba 'seim ,bai9 5 obi 
waz 'van ,wal raosiivd \] 6 [oavriobudi praiid ta 'halp him 
,aen^'ufa^d him^'akstra psa^vis \] 7 [,un hiz 'weii^aut he 
olaft^a 'veri , small pip \] 8 [,bAt fja'd^a , ben 'sad \] 9 [iz^oit 
'feia^ta piiv ^ osAtf^a 'small pip fa^ iK^'ail bi^atanfnK^an^akstra 
ssa^-visaz Ju rasiivdz] 10 fjaodja^ainswa^d^ta baet laik dis \] 1 1 
[ta- 'deiiz , tip oiz fa^ 'laist , wiiks ossa^vis 12 oaend ba 'laist 
,wiiks otip^iz fa^ ta'deiz psa^vis \] 13 [onaiu ,wiia^ iK^'livan \] 

32 ['hum da oju bapiiv] — 7 ['wAn ,dei a 'frand^av fja^d^a 'keim 

ta ,him ,aen^'aiskt oif hi okud 'burou hiz ,dugki paa^ 

'tui^,aua^z ^ 2 ta 'poiu pu ba otaun \] 3 [fja'd^a 'nutpiali owuntig 

ta 'land hiz, dugki '9ait ,faia^ r^a owail ,aen ban 'sad \] 4 ['diia^ 
,frand ai owud fjav 'laikt ta ,halp oju \] 5 [obAt^ai ohaev 'lant mai 
,dunki otu^a'nAba ,frand \] 6 [ba ,maen waz 'tsa^nig ta ,11 iv ^ owan 
hi 'sAdnli ,h3a^d ba odugki 7 ,hu waz^in ba 'steibl ,breii \] 8 
[ba ,bre I ig bi'keim 'lauda^ r^an ,lauda \] 9 [oban ba omxn psa^nd 

ta fja'tpa owi6 'preit^,aegga^ ,aend 'fautid \] 10 [Ju fja'd^a 
oju ,haev 'laiiad ta omi 1 1 ba 'neiba^ r^iks,klaimd \] 12 
['beia^ r^,it^ iz bi'haind obaet , wail \] 1 3 ['wut oduju ,miinz] 14 

[fjaod^a ri,plaiid 'aenprili \] 15 ['hum owud ba 'raida^ ba,liiv z oei 
'dunki^ Dia ojaa^ lja,d^az] 

33 [ba 'kontrari ,mAba r^inotai] — 1 [a 'neiba^ ,keim orAnig ta 
,naesrad'dinz ohaus owi9 ba 'njuiz ,baet 2 fjaotpaz 'mAba^rin,lDi 
ohaed bin 'wufig ha^ ,lDindri^in ba oriva^ 3 owan fi 'fal^inta ba 
,WDita^ r^an odraund \] 4 [oaen wi 'kaeonut ,faind ha^ obudi 5 hi 
kan'tin-Juid \] 6 [wi ,s3a^1ft^'avriowea^ odaunostriim fa oher 7 
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,bAt^‘D’J ^ otu ‘nou^dyeii \] 8 [oju ofud fjdv 'Apostriim \] 

9 [ri'pfand Ij9,cfsa \] 10 [mai 'mAda^orin,h: iz 'so:u ^Rontrari odaet 
1 1 fi owud 'nevd ,^o:u owiO da offoiu \] 

34 ['feiva^ritizm] — 7 [onaesrad'din lja,cf^a ohaed 'tu: ,waivz 2 
,WAn waz 'mAtf^ooufda^ odaen di^'Ada^ \] 3 ['witf^av^AS odu 
Ja '1a V da , moust \] 4 [oaisRt di^ 'oulda , waif 'wAn , dei \] 5 [ai '1 a v 
oju obouO da ,seim \] 6 [oainsa^d onaesrad,din 'waizli \] 7 ['not 
osaetis,fa:id owiO 'dis^,a:nsa 8 di^'oulda^ ,waif Ran'tinjuid 

9 [oifda 'tu:^av^,AS Jaa^ 'waivz 'fal^aut^ av^a ,bout jnta 
da 'si: 10 'witf ,WAn^av^oAs owud Ju 'rasRJu: fsa^stz] // [^wsl 

ri'plaiid ta ohsa^ onaesrad,din 12 jja oRaen 'swim ^ a Jitl 
'Raint Juz] 

35 [da 'feiva^rit ,waif] — 7 [onaesrad'din lja,d^az otwo owaivz wsa^ 
'RDnstantli^,a:sRip ohim 2 'witf, WAn^av odam , wnz ohiz 'feiva^rit 
'^] 3 [ai oIav da 'bouO da ,seim waz^'aihwaz hiz^,a:nsa 4 
obAt del did 'nnt^aR^sapt dis^oainsa an^ 'aisRt him ra,pi:t-idli 
^7 5 [fja'd^a 'witf owAn^av^,AS odu ju 'Iav da ,moustz] 6 
[ofainali obi 'siiRritli ,geiv oh^^av odam^a 'blu: ,bi:d 7 
'praivatli^^MnsotrARtip 'i:tf ,wuman odaet ,fi ofud 'tal 'nou 
owAn^Uav da ,gift \] 8 ['aifta ,daet wan'ava or^aida r^av da 
, waivz owud^'aisR ,him 9 ['witf owAn^av^,AS oiz ja^ 
'feiva^rit , waif ^ ^ 10 hf wud^ 'ainsa^ -^11 [oai 1a v 'bast da ,w An ta 
'hum ai ,geiv da 'blu: ,bi:d \] 12 [oaend^'btf waz ,saetisofa:id 

V 

36 [da 'la: St ,1a: f] — 7 [onaesrad'din lja,d^a ohaed '^roun^,ould 

2 oaend waz 'ni:a^ ,da9 \] 3 [hiz otu: '^riivig , waivz 'noiuig odaet 
hiz^,and waz oni:a^ 4 wa^ odrast^in 'maia^nig ,roubz^an oveils 
\] 5 ['wnt^iz ,dis z ^hi 'sad ^ 6 , sing de:a^ 'sr>ro:ufal^a,pia^rans \] 

7 ['put^a,said ja^ oveils 8 'wnf Ja^ ,feisis 9 'Roum Ja^ ,he:a^ \] 

10 [omeiR Ja^,salvz 'bjuitifal \] 1 1 [oput^onn ja^ 'moust ,fastiv 
oRloudz \] 12 [ha:u oRud wi 'du: odaetz] 13 [a:sRt di^ 'oulda^ r^av 
hiz , waivz -^[14 [owiO^ aua^ 'dia^ ,ljAzband onn hiz 'da6,bad \] 

15 [owiO^a 'ran , small ,hi ra'pland 16 ospiiRig 'moia^ ta 

him,salf ^ ,daen ta 'dam] 17 ] pa^ohaeps owan di^'eind 3 al^av ,da9 
,meiRs hiz^'antri 18 obi wil ,si: da 'tui^av oju: 19 'd:1 

,daRt^oaut olaiR 'jAg ,braidz 20 oaen wil 'teiR ,WAn^av oju: 
in'stad^av ,mi \] 21 [wi9 odouz 'fainl ,w3a^dz 22 hi ola:ft 'Rwaiatli 
ta him,salf ^ 23 'haepili ,Rlouzd hiz^oa:iz ,aen 'da: id \] (Downiny^ 

1964 /Yurtba^i, 2015) 

Conclusion 

The GTS in foreign languages need a special training than their peers matching their 
own pace and desire to excel. In their individualized education programs, they could 
be offered a special technique called the IPA transcription reading to promote their 
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oral English proficiency. The system involves the discovery of sound-units and 
stress-linking-juncture features of the speech in the target language by the learner 
and practicing them on a well known text. As for drilling purposes 36 traditionally 
well known tales from Nasreddin Hodja have been selected with a view to combine 
pleasure with speech practice. While gifted students enjoy the wit and fun of the 
most humoristic literary piece of Turkish literature, they also grasp and practice the 
basic pronunciation rules of the language they are learning leading them to speak 
English more clearly and intelligibly. 
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